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» Main Questions: Do children understand that when _ _
two groups have conflicting opinions, they should Discussion

endorse the larger group’s opinion? How does this " :
understanding develop with age? Local POSItI\{e Local Nega_tl_ve * The current findings reveal age-related changes in
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also manipulated the information valence (i.e.,
positive or negative).

* Five- to 6-year-olds may not be able to reason
appropriately about these conflicting sources of
iInformation because the task requires high cognitive
demands, such as working memory and statistical
reasoning.

Method

A 2 (Age: 5- to 6-year-olds, 7- to 8-year-olds) X 2
(Consensus Information: local positive/global negative,
local negative/global positive) mixed design was used with
consensus information as a within-subjects variable.

» Adults show systematic biases in local/global
reasoning about social comparison information in a
performance domain versus non-performance
domain (Zell & Alicke, 2010).

 Although older children in the current study correctly

Participants were told about two novel toys, a Dax and a
Flicket, supposedly created by the experimenter.

Then, they were given bogus consensus information from '“"I“i"i“i"n“i“ — .global |r?format|on., L—— ShO_W =101
two groups of children: a local group (i.e., 5 kids from that local information when it r.elates to their personal
day) and a global group (i.e., 50 kids from the past week). TTTTTTTN performance. Younger children responded at chance

and are not likely to understand local/global
Information even in a performance domain. In this

The consensus information of the two groups always
conflicted. Thus ,children heard about a local group who's

majority liked the Dax and a global group who’s majority case, younger children may focus instead on the
liked the Flicket. valence of the information to inform their self-
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group (coded as 0) or the global group (coded as 1).



